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Innovations in Gero Infusion
These innovations were derived from faculty participants in the

Cycle 1 and Cycle 2 Curriculum Development Institute (CDI) Programs.

Reframing Strategies for Gero-Infusion
· The CDI faculty at the University of San Francisco takes every opportunity to reframe issues as “multigenerational” or “intergenerational.” She also has demonstrated great interest/assistance to colleagues in non-gero content as well, which helps interpersonal relationships, and encourages others to “give” and “take” a bit more. In other words, by not focusing on “aging, aging, aging,” and strategically using any and all opportunities to advance the goal, the CDI faculty has set the stage for success. Faculty at Western Kentucky University also concluded that a multigenerational focus linked with non-gero faculty’s interests better than an aging-focused approach. All assignments at Warren Wilson College now require students to reflect on their experiences in terms of life course and/or multigenerational practice.
· One senior faculty member at Slippery Rock University stated to the CDI faculty that he didn’t have time for this infusion. In listing the topics he felt were more important, he listed kinship care by grandparents. The CDI faculty pointed out to him that grandparents were generally older adults. He had interpreted gerontological content as only relating to teaching about older adults’ “handicaps.” Once the CDI faculty showed him the resource pages, he was happy to be able to teach content that he felt was important.

· At Brescia University, faculty designed a fieldwork case study that was multigenerational. This got students to think about aging as a process and part of life, not as the last phase of life. They also used videos with a life course perspective, such as the Life of Ruth Ellis, Living in America, To you Sweetheart, Aloha, and Big Mama.
· A broader approach to issues of aging and older adults also facilitates tying gerontology competencies and content to faculty members’ areas of interest. At Yeshiva University, faculty were invited to share their areas of expertise (counseling trauma victims, health care ethics) within an aging educational forum. By emphasizing mutual benefits, non-gero faculty were able to draw upon gero faculty’s expertise in infusing gero into their courses. Similarly, at Augsburg College, CDI faculty emphasized how gero infusion benefitted the curriculum, not just advanced the interests of a single faculty member. They also learned the need to be ready to infuse other content areas that colleagues find important, such as international issues.
· The CDI faculty at Western New Mexico University recognize that it is important to introduce other cultural perspectives into each area, especially during this time of political backlash against immigrants and the use of resources available to them. Because the older populations among these groups are generally historically disadvantaged, CDI faculty recognize the need to make concerted efforts to help students understand the injustices directed towards them. Religious bias is also a concern. Faculty have learned that they need to bring out these topics more for discussion.
The Importance of Curriculum Assessment: Building on Existing Gerontology Content

· As a result of their curriculum assessment, several programs, such as Briar Cliff University and Spalding University, found more content on older adults in their required generalist courses than they had initially thought. In such instances, it was essential to be more intentional in making gero content explicit and visible. At Binghamton University, the baseline curriculum assessment was shared with all faculty, which gave them an increased awareness of the need for, and possibilities of, future gero infusion. The time taken to conduct a comprehensive syllabi audit has proven beneficial at the University of Central Florida because it allowed CDI faculty to focus their efforts on curriculum infusion in areas in the BSW curriculum where aging content was not well represented (policy and, especially, macro practice).
· Similarly, based on their curriculum assessment, the Catholic University of America CDI faculty was surprised to learn that ethics courses have always included a number of required and recommended readings that address some of the gero competencies. These include compassion fatigue when working with older adults, ethical issues around reporting responsibilities of suspected elder abuse, and end of life issues with older adults. The CDI faculty only learned of this during a discussion with other faculty about a part of the CDI grant involving a syllabi audit. Another faculty member mentioned to one of the CDI faculty that she didn’t want them to audit her syllabus until a few months later, as she was updating it specifically with issues related to aging. The prospect that the CDI faculty were going to review her syllabus spurred this faculty member to make changes before the audit would be conducted. 
· In the same way, assessment after gero infusion is implemented is essential. West Virginia University recognized that it helps to thoughtfully plan out the post-implementation assessment process. This means having a plan to determine which competencies to infuse and assessment tools that will be used to measure students’ attainment of the competencies. 

Normalizing Aging in the Curriculum
· CDI faculty at Florida International University indicated that a major, but not unexpected, lesson was learned primarily from their first step in the infusion process: interviewing all faculty teaching generalist level courses. Their finding was that when faculty address aging issues in their courses, they typically do so in the same manner as with social problems, e.g., substance abuse, child abuse, domestic violence, etc. In other words, non-gero faculty tend to address aging as a problem or set of social problems that confront and challenge clients—rather than as a life stage that we all will enter, with opportunities for challenge and growth as in other developmental stages. With this approach, growing older is perceived as an issue in life which must be “defeated,” treated in some fashion, or grappled with, rather than as a next step in a potentially meaningful, successful, and rewarding life. This perspective can reinforce students’ acculturated biases and stereotypes about aging, which they often bring to social work training. While their CDI infusion efforts address this issue in general, the CDI faculty are beginning to think through additional strategies for conveying the strengths of older adults, rather than only problems faced. One step in Year Two is to offer an intensive seminar on social work practice with end of life issues, designed to “normalize” this aspect of growing older.
· At California State University, Stanislaus, faculty “normalized” aging in HBSE by using a life course model and teaching social theory within the context of culture, time frame, and developmental history of the persons behind specific theories. They also implemented cohort analysis as an approach in teaching the life span, and found hidden teaching opportunities in field practicum through surveys and student research.
· Similarly, faculty at East Central University found that students continue to utilize language when referring to older adults that is riddled with stereotypes about them and their capabilities. Faculty can be facilitative in this area through modeling use of language that is not ageist, and introducing the idea of successful aging—not only focusing on problems of older adults. Faculty teaching HBSE and Introduction to Social Work in the future should have good information about attitudes and beliefs about older adults as a result of the two new older adult assignments which have been implemented. A lesson learned is that in addition to content infused in courses, faculty are responsible for dispelling myths, modeling beliefs and attitudes that are consistent with successful work with older adults, and focusing attention on successful aging.
Benefits of an Incremental Approach to Increase Aging in Curriculum
· Many programs emphasized the importance of an incremental process in bringing about curriculum change. As is true of most programs, time is the biggest barrier. As the CDI faculty at Marywood University noted, “Time and effort are the real necessities for change – not money.” An incremental approach is often most realistic. Similarly, CDI faculty at California State-Bakersfield found that acting as consultants and facilitators giving suggestions to faculty was more effective than offering specific recommendations of how to change curriculum. At University of Wisconsin-Milwaukee, CDI faculty recognized the need to focus on team development and collaboration, with clear deadlines and objectives, to sustain momentum with incremental changes.
· CDI faculty at the University of South Dakota noted that, with a major curriculum project, small changes should be viewed as large successes. CDI faculty at Kansas State University realized that trying to involve the entire faculty in the change process was nearly impossible. In retrospect, they would have had more progress if they began incrementally and worked with only one other colleague around infusion. Similarly, CDI faculty at Northwest Nazarene College learned to start with one competency and to develop content within one course at a time. By working incrementally, the change process does not feel as overwhelming. They noted that one unexpected benefit has been that the more they talk about gero competencies, the more they find that students are expressing interest in the field of aging. 

· New York University’s incremental approach was to develop gero content in at least one section of practice and one section of HBSE, evaluate its effectiveness, and then disseminate successful modifications to all class sections. They also designed portable teaching tools for practice classes, such as clinical training videos on working with elders. They evaluated students’ awareness of aging by comparing sections that viewed another video on older grandparents; these clinical videos are now used in all practice sessions.
· The impact of an incremental approach was identified by CDI faculty at Augsburg College, who assured colleagues that the process was incremental and not overwhelming. They learned that if everyone in the department infuses some gerontological content into their classes, the amount of infusion becomes substantial through this shared work. At the University of Chicago, CDI faculty learned that they needed to work within existing curriculum structures. For example, their practice courses are organized by theoretical frameworks for practice, not by fields of practice or populations. Therefore, they needed to incorporate attention to older adults within their existing focus on theories to guide practice. They included a multigenerational lens in a student group presentation of case vignette that is used by practice faculty to illustrate how particular theories inform practice. This incremental approach resulted in the infusion of gero content across eight sections of the required direct practice course.
· A lesson learned at California State University, Sacramento was that sometimes progress and success occur where they are least expected. While CDI faculty made progress in terms of gero competencies infusion, they found that the faculty who teach in the MSW advanced practice sequence were most receptive. Gero infusion became a catalyst to developing a new MSW program focus on Diversity, Mental Health, and Older Adults.
A Multipronged Approach Fosters Sustainability

· Even among programs that used an incremental approach to planning and implementation, most found that a multipronged strategy (e.g., making changes in both the curriculum and the program’s organizational culture) promoted sustainability. For example, Iona College faculty learned that infusion of gero content must be incorporated into the organization’s overall mission, not just into course work. Examples of a range of strategies used by programs and their impacts on faculty, students, and organizational culture are included below.

· The University of Central Florida implemented several approaches that support sustainability:

· Small stipends available to faculty from the grant funds were very valuable and provided incentive for two faculty members, one teaching macro and one teaching policy, to develop curriculum materials during the summer.
· Part of the deliverables for faculty was presentation of their newly revised course at a fall sequence committee to begin the process of formally adopting the revised course into the BSW curriculum through the School’s curriculum review process.
· CDI faculty decided to eliminate the plan to pre-post-test BSW students on each of the competencies because of lack resources and faculty time to implement such an evaluation project.
· In August of 2008, faculty held an experiential activity with older adults as part of the new student orientation, but, for 2009-10, deferred this activity to the required field seminar for students. This allowed more time and opportunity for engagement (i.e., the orientation session proved to be too short to allow the depth of engagement).
· CSWE’s promotion of competency-based education has provided CDI faculty with an entrée to expose faculty to gerontological content. The CDI faculty, along with the Field Director who is the co-PI of the program’s HPPAE grant, facilitated a work session on competency-based education during a fall faculty retreat where the gero competencies and the CDI infusion activities were used as examples.
· Student enthusiasm for aging growing is growing, as evidenced by:
1. Increased fall enrollment in two electives; service-learning practice with older adults and the addition of SW Practice with Loss and Life’s Transitions course, and

2. An option for an honors-in-the-major for students specializing in aging.
· CDI faculty during the first year at Xavier University used a variety of strategies to set the stage for infusion throughout generalist level courses. This was accomplished through the faculty engaging in a common reading experience, in which all faculty read Mary Piper’s Another Country and Virginia Richardson's Gerontological Practice for the 21st Century. In addition, all faculty attended a day-long retreat that kicked off the grant and infusion process. Dr. Richardson presented and the retreat was very helpful in assisting faculty to engage in the infusion process. The most exciting thing that came out of the retreat was the shared interest of the faculty in feminist scholarship and older adult women’s issues. Thus, this may become an unexpected benefit for the faculty and the students.
· The multipronged process at North Carolina Agricultural and Technical State University involved:

1) Meetings with all faculty members teaching course sections targeted for gerontology content infusion,

2) Collaboration with the Curriculum Committee to introduce the plan for gero infusion, and

3) Engagement at an increased level of all faculty members teaching the various segments (e.g., have more frequent meetings with these faculty).
· Marywood University CDI faculty infused the project into the faculty culture by talking about it throughout the year at faculty meetings and retreats, because they found it much easier to get things done little by little than by trying to make big changes all at once. They also shared the ownership of the project with the entire faculty by referring to the grant as “our grant” or the efforts as “our work.” For example, they started the year with a big congratulations party for all faculty for receiving the grant—not just the CDI faculty. This philosophy increased faculty buy-in and helped reduce resistance.
The CDI faculty also believe that real culture change is not just about teaching more about older adults in the classroom. Instead, they want students to recognize that they all need knowledge and skills for working with those who are aging—regardless of practice setting or client population. They made a real effort to consciously include older adults in every discussion, activity, and exercise in the department. “Sometimes it is hard to even detect—just like the air that we breathe—but we are changing student attitudes about, awareness of, and abilities to work with older adults. However, the change is not due to just one single action or effort.”

· At the University of Central Missouri, a multipronged approach included spotlighting aging information at faculty meetings; publishing a monthly e-newsletter, Aging Matters; targeting one practice class for gero infusion (and keeping faculty aware of this class and the results of the infusion); and focusing their annual Social Work Day on Aging in 2009. Similarly, CDI faculty at California State University, Fresno recognized the need to bring up gero issues on an ongoing basis and in multiple settings. Loma Linda University CDI faculty approached infusion from a multi-phase perspective. Change was gradual, they evaluated what they implemented, and modified what was not working. They maintained communication with all faculty impacted by the project as a way to defuse potential power struggles over their syllabi. They also listened and partnered with students who had participated in focus groups.

· As another example of a multipronged approach to curriculum change, the CDI faculty at the University of Buffalo learned that in order to have aging content infused, she needed to do the upfront work and provide her colleagues “gero-to-go” easy snap-together curriculum units that can be inserted into existing slots:

· They incorporated the video on nursing home cultural change, Almost Home, in a unit on organizational change in their Theories of Organizational Behavior and Development course. This video is described in the Instructional Video List on the Gero-Ed Center website.

· Their interventions faculty requested a book of region- and area-specific cases that includes older adults and families for use in case discussions. To meet this request, the CDI faculty developed “take a field educator to lunch” in which they met with field educators, taped them telling a representative case study, and had it transcribed. To date, they have a series of 10 cases to use in interventions courses.
· They had planned to create a Five Generation video (age ranges 50-60, 60-70, 70-80, 80-90,and over 90) to ask about older adult life experiences, but this project is on hold until they can obtain educational technology funding to support the video.
· Last, they developed an Attitudes about Aging Assessment, which is based on the Aging Semantic Differential, and incorporates exposure to older people and an empathy measure. Buffalo faculty obtained IRB approval to administer this assessment to all first year students during their research course. They will incorporate this data in a research methods learning exercise.
Dissemination and Follow-up of User-Friendly Resources

· At the University of Central Missouri, CDI faculty were asked to assist faculty members in constructing classroom exercises and gathering information on aging for class topics such as domestic violence. As a result, at least 50% of the faculty (3 members) accessed the Gero-Ed Center Web site resources and used them in their classes. Similarly, CDI faculty at the University of Wisconsin, Milwaukee created resource manuals for adjunct faculty, sent regular emails about teaching resources, developed bibliographies to give to faculty, and designed a gero resource web link through the UWM library.

· CDI faculty at the University of North Alabama noted the importance of prompt follow up and timing of expectations when disseminating teaching resources. Such follow-up was essential to ensure that curriculum materials were actually used. Similarly, CDI faculty at Yeshiva University learned that follow up to individual informal contacts with faculty was essential—providing faculty with articles, books, and other educational resources was more effective than formal requests or presentations to faculty. These faculty members became known as resources for information about aging services. CDI faculty at Brescia University routinely meet with all faculty teaching generalist courses in order to keep lines of communication open about syllabi, assignments, and readings.

· As was the case with many programs, the CDI faculty at Utah State University found that they had to provide the content and assessment methods for faculty in order for them to change their course content. CDI faculty at the University of Southern California tried using Blackboard as a resource for faculty to have aging articles accessible to them and their students, but had mixed success with this dissemination effort. At Western Illinois University, presenting materials to faculty as “classroom ready resources” was warmly received. Faculty saw it as something to help them, and not as something they “had to do.”
· Tailoring resources and following-up regarding their use is important with adjunct faculty as well as tenure track. At the University of Wisconsin-Milwaukee, the CDI faculty reorganized their objectives and plan in order to orient and engage adjunct faculty. This orientation had several benefits. The adjuncts were appreciative of their efforts, the binder of aging resources, the opportunity to network among one another, and the in-person positive feedback provided them by the CDI faculty and Department Chair. In addition to utilizing the gero resources, the adjuncts felt that their contributions to the School were appreciated and valued. 
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