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Primary Components of Competency-based Education
Key Points
· Core competencies are common to all of social work practice and are used to design both BSW and MSW foundation and advanced curriculum (CSWE EPAS, 2008).
· The advanced curriculum builds on and applies the core competencies in an area(s) of concentration.

· In addition to the 2008 EPAS ten core competencies, faculty typically need to develop competencies and practice behaviors, such as the gerontological social work ones, that augment their program and course goals and objectives.   
· Additional competencies at both the generalist and advanced practice levels must be consistent with your program mission and goals and take account of your context (e.g., political, economic, cultural, historical, and demographic factors).

Key Components of Curriculum Development

Mission of Social Work Program

Social Work Program Goals and Objectives (
Course Goals and Objectives (
Core Competencies all Students are to Attain (

Across the program by graduation


At the end of each course

Core Practice Behaviors all Students are to Attain (

Gero Competencies all Students are to Attain (

At the end of required generalist curriculum: generalist aging knowledge that builds toward advanced gero knowledge and practice (e.g., upon completion of specialized curriculum on aging)
Practice Behaviors (Knowledge, Attitudes, and Skills) (
That comprise the Core Competencies, the Gero Social Work Competencies, and competencies that you develop for your own program
Content Needed to Attain Generalist and Advanced Knowledge and Practice
Behaviors (
Teaching Resources to Support the Attainment of Core, Generalist, and Advanced Knowledge and Practice Behaviors (
Role plays, evidence-based readings, case studies, lectures, discussion, and media 
Assessment/Measures/Assignments to Determine Outcomes: Students’ Attainment of Competencies/Practice Behaviors at the Core, Generalist, and Advanced Level (
Exams, portfolios, self-rating & field supervisor rating scales 
Grading Rubrics Tied to Outcomes

Competency-Based Education 

Competency-based education is an outcomes approach to education.    
· The emphasis is on what comes out of social work education, (e.g., what graduates know and can do) rather than what goes into the curriculum.

· With a competency-based approach, you do not begin preparing your syllabus by identifying content and readings. You do begin by identifying competencies and practice behaviors-then you select the content, readings, class exercises, and assignments to support student attainment of those competencies and practice behaviors.
Competencies are performance-oriented measurable practice behaviors—what graduates must learn and be able to do—that are comprised of social work knowledge, skills, and values/attitudes learned in class and field curriculum.   
· Practice behaviors operationalize or measure the competency and become the basis for the design of your competency-based curriculum design. 
Course goals and objectives are broader than competencies. They should be conceptually congruent and logically interrelated, moving from the abstract to the more specific (what students can do).

Your syllabus should include both:

1) Course objectives that support your program mission and goals.

and within these course objectives:
2) Competencies and practice behaviors that you want your students to attain.

Steps for Selecting Competencies and Practice Behaviors for a Course
I. Select Core Competencies & Practice Behaviors using the CSWE 2008 EPAS
1. Review the CSWE 2008 EPAS ten core competencies and associated practice behaviors [Educational Policies 2.1.1 through 2.1.10(d)]. 
2. Select one or more of the competencies that support your course objectives. 
3. Select one or more of the practice behaviors that support the core competencies you selected in Step 2. 
II. Select Gerontological Competencies & Practice Behaviors using the Geri​atric Social Work Competency Scale II With Life-Long Learning in Relation​ship to Leadership Skills
4. Review the Geriatric Social Work Competency Scale II With Life-Long Learning in Relation​ship to Leadership Skills.
5. Select a feasible number of competencies from this scale, which support your course objectives and are to be attained by students at the end of your course.

6. Choose or develop practice behaviors that comprise the competencies that you have selected. In most instances, you will need to write additional practice behaviors for your course. 

III. Include Content, Teaching Resources, and Assessments/Measurements
7. Include gero content to augment each competency—in other words, include the related curriculum content that needs to be taught to attain both core and gero competencies and practice behaviors. 

8. Choose teaching resources—

· Case Studies
· Lectures
· Discussion Questions
· Role Plays
· In-Class Exercises
· Assignments
· Evidence-based Readings
—to augment and support student attainment of the selected competencies.

9. Decide how you will assess or measure student attainment of the gero competencies.
· Your outcome measures– what students can do on the basis of the knowledge, skills, and values acquired – must be directly tied to the selected competencies (e.g., what you want your students to attain).
· Measures do not have to be different for each competency (for example, you can use reflective papers for more than one competency), but measures must be valid for the competency assessed and be feasible to implement.
· Develop grading rubrics that are tied to the outcome measures.
Outcome Measures Examples
· Video tape of practice behaviors (e.g., interviewing, biopsychosocial assessments), including use of standardized clients.
· Pre- and post-student ratings of competency attainment 
· By student (self efficacy at the beginning and end of course or being and end of program).
· By field supervisor at beginning and end of field placement.
· Papers. The type of paper chosen should be tied to the practice behavior for students to attain.
· Values papers are suited to measuring the attainment of competencies related to attitudes ethics and theoretical perspectives.
· Research papers can measure the attainment of competencies related to policy, macro practice, or evaluation. 
· Reflective papers can measure competencies related to interpersonal practice.
Coordinate the types of papers required across courses so that students are not doing reflective papers in every course!
· Short quizzes that measure attitudes and knowledge acquired
· Mid semester and final exams
· Portfolio of various products (journal, log, papers, resume, videos, classroom presentations)
· Capstone projects

· Exit interviews and exit exams 

Example: Acquire specialized knowledge and skills for working effectively within diverse contexts.








Example: Use empathy and sensitive interviewing skills to assess social functioning (e.g., social skills, social activity level) and social support of your older client.








For Example, Consider The Following Question:


What do your graduates need to know that may differ from other social work programs because of your location (e.g., urban area with a growing immigrant and refugee older population)?





Always Ask: What is the most important content to be taught and how do you teach it to ensure that students acquire the competencies and practice behaviors in your course?








The emphasis here is on pedagogy - how you teach – not on what you teach (content).








You may use practice behaviors listed in the CSWE EPAS (2008) or the Advanced Gero Social Work Practice Guide or you may develop your own practice behaviors specific to your program goals and your course objectives
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